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Abstract
日本の大学や学部等に留学のプログラムを提供する取り組みとして、100万
ドル～200万ドル（1億ないし2億円）の財政補助金を増額するという文部科
学省の支援策について、本論文では補助金よりも教育の中身や方法につい
て、特に留学生のための英語に関連するカリキュラムを開発し、教室内での
実践をとおしてそれが学生のための支援になるかどうかを検証することであ
る。この点に関してはESPデザインの理論モデルを用いることにする。先ず、
ESPデザインの「必要不可欠な分析」（Need Analysis）で、シラバスの内容を
決めることが必要である。そのシラバスを見ることで、本質的な内容がその
モデルに与えられた指示に従って設計される。最後に、カリキュラムの有効
性は、留学プログラムの参加者によって与えられた理論とフィードバックの
コメント等に基づいたもので証明される（ことになる）。
Introduction
Significance of English Education
Over half of the world’s business is conducted in English between non-native 
speakers; 80% of the world’s scientists write in English; 75 % of the world’s mail 
is written in English; Over 400 million speak English ﬂuently as a second or foreign 
language. Mother tongue speakers of English number over 300 millions’ Willis 
(2001:2). Currently, there are more non-native ﬂuent speakers of English than native 
speakers; Approximately 30 countries in the world use English as an ofﬁcial lan-
guage (Musman 1987: vii-viii); The 30 countries are either in Africa or Asia similar 
2to Japan.
Assuming the information cited above is correct, and in fact is correct, we have 
to look at our students in Japan as regard their English language proﬁciency abili-
ties at an international level. William (2007) discussing about English education in 
Japan concludes as ‘Japan is the only country where money spent on English learn-
ing is the highest and the result lowest. More recently, Mathew (2007) in discussing 
Japanese abilities comments that ‘the average TOEIC scores in Japan are among the 
lowest in the world, lower than many countries that are much poorer.’ It is worth to 
point out here that the statistics, however, relate to those Japanese learners who have 
already attained a certain remarkable level of English ﬂuency, not to mention begin-
ners. Imagine the level of those Japanese students who have never studied English 
after their high school (i.e. lower than beginners).
Presumably because of the information and challenges above, we are aware of 
the recent news that all 5-6 grade young students (at an early stage) in schools 
throughout Japan will take one lesson per week (Fukuda, The Japan Times, 2010). 
It manifests that English is getting more and more important to study for Japanese 
people in general and students in particular. In addition, other places are junior and 
high schools, with a variety of lessons of spoken and written English per week both 
by Japanese and foreign instructors. For details see Johnson 1995, O’Sullivan, 1994, 
and Wadden 1993.
Spoken English lessons have especially been supported by the JET (2011) for the 
past several years. Moreover, English is the single language that has been taught 
in many Japanese universities, 2-year junior colleges and professional schools and 
colleges as a required subject, including in recent years in kindergartens accord-
ing to Wordell and Gorsuch 1992. On the other hand, The National Center Test for 
University Admissions (2011) is another example in which English is also given a 
priority by most of the applicants in that a large number of them are partially ac-
cepted merely on the bases of its success. English is also one of the most important 
exams besides the Japanese language exam among national, prefectural and private 
universities entrance examinations. Still another area that shows the importance of 
learning English relates to standardized English exams such as TOEFL, TOEIC, and 
the Eiken (see STEP information 2000, and Jackson 2000: 17).
An increase of foreign workers and overseas students in Japan are other factors 
to make English education essential for Japanese students. For instance, foreigners 
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from Brazil, Peru, China, Pakistan, India, Bangladesh, Nepal, Sri Lanka, Russia, 
Turkey, Indonesia, Malaysia; and many foreigners from African subcontinent such as 
Ghana and Uganda. There is always a large group of language teachers - where the 
number has been increasing because of the introduction of English in the 5
th
 and 6
th
 
grade of elementary schools̶mostly from English-speaking countries. The recent 
well-known efforts of Japan to establish the G30 (see Global 30) to attract foreign 
students at Japanese universities for study will surely bring in the country a vast 
number of English-speaking foreign students as well as the teaching staff including 
both Japanese and foreign nationals.
Foreigners from all these countries have generally been living with their families 
which obviously make the total number of foreign residents even larger. On the 
other hand, many foreign students visit Japan now for formal and informal education 
at universities and language centers. All these foreigners need to communicate in 
English which obviously make the English education more important for Japanese to 
master, especially the spoken English.
Recently, academic efforts and major changes for improving English education 
grew even larger and faster (Tanabe 2003, and Milan2001) especially in universities 
since ‘The percentage of students continuing on to universities and graduate schools 
are both increasing’(Asahi Shinbun 2003, cited in Tanabe 2003:4), and particularly 
after the introduction of the 2003 Action Plan to Cultivate ‘Japanese with English 
Abilities’ by the Ministry of Education, Culture, Sports, Science and Technology 
(MEXT). One of such major changes in the 2003 Action Plan under the ‘Improve-
ments in the evaluation system for selecting school and university applicants’ is the 
widely known ‘introduction of a listening test in the university Center Examination 
(implemented since 2006) ‘(MEXT 2003).
Realizing the need of English based on the arguments above, resultantly the 
Ministry of education has been establishing concrete English programs in Japanese 
schools such as introducing (i) ELT programs in junior and senior high schools, (ii) 
National Center Test for University Admissions, (iii) English in elementary schools 
as required course in the 5
th
 and 6
th
 grades from ﬁscal 2011, (iv) English even in 
kindergarten, and (v) most importantly encouraging universities and colleges to es-
tablish study abroad programs for their students.
4Background of the Study Abroad Programs 
Significance of the Programs
A typical study abroad program at a Japanese education institution may comprise 
a short stay of 3-4 weeks at an English-speaking country including a home stay, 
day-time lessons at a university in small groups in a way similar to in classes in 
Japan whereas some native-speaker teachers visit the class and teach following a 
prescribed textbook or instructions. The class media is obviously English, however, 
the students hardly care to talk in English among themselves as they have never 
practiced like such. Saturdays, Sundays and holidays have short visits at some sight-
seeing places or to listen to some lectures but all accompanied by either in Japanese 
or translated into Japanese. So, the students never feel any language problems at 
such places. The entire program has been developed by Japanese traveling agencies 
as regard traveling and other related matters. Before leaving for the study abroad 
programs, there would be a number of special meetings with the students and the 
travel agent in order to have students understood the entire plan, documentation, 
traveling dos and donts.
When students arrive at the foreign university, they have an orientation again in 
Japanese language, including a short tour of the university in general, information 
on transportation, telephoning, money change, medication, food and university rules 
and regulations. Finally, the students meet their host families who take them to their 
homes and since then the students stay with their host families for 3-4 weeks. Al-
most all the returnees from the study-abroad programs, receive some credits for their 
study abroad.
As regards popularity of the study abroad programs, typically termed as kaigai-
knshu, in Japanese academic institutions, it is common that almost all the junior high 
schools, senior high schools, junior colleges, professional colleges, and respected 
department of universities organize such study programs varying from a week to 
month including a homestay in a way stated above. Each program comprises around 
30-40 students where the expenses are covered by the participants’ parents. In some 
cases, because of the excess of the applicants, institutions limit the year of the stu-
dents to apply, for instance, year 2 students are preferred to apply ﬁrst for the pro-
gram. The programs are also partially ﬁnancially supported by the institutions. This 
makes the programs more attractive for the students. Such study abroad programs in 
an institute makes the institute popular as the students can visit abroad without any 
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fear, study at popular overseas universities, avail vacation period, and get the credits 
as well. Such facilities and advantages are not possible to offer by traveling agencies. 
The programs not only help the institutes to bring new students each academic year, 
they help to get grants from the government as well, as outlined above. Furthermore, 
since much work has been done by the traveling agencies and the Japanese academic 
agents abroad, it is easier on the part of the institutes to establish new and update 
study abroad programs each year.
A Decline of Japanese Study Abroad Students
Alarmed at the decline in the number of students studying in foreign institutions, 
the Education Ministry this year unveiled a plan to extend financial subsidies of 
between US$1 million and US$2 million to universities and departments that offer 
study-abroad programmes. The objective of the grant scheme is to “create Japanese 
graduates who can survive in the 21st century”, deﬁned by ofﬁcials as developing 
a mindset that is adventurous and sensitive to diverse cultures while maintaining a 
Japanese identity. “We have received more than 200 applications from universities 
and departments that outline projects to support students going abroad. The selection 
is in process right now,” said Naozo Fujita, spokesperson for the ministry’s Project 
for Promotion of Global Human Resource Development. (University World News)
The issue is how much and why there has been a decline in the number of students 
studying in foreign institutions. According to the Japanese Ministry of Education, 
Culture, Sports, Science and Technology the number of Japanese students studying 
abroad has been declining since a peak of 82,945 in 2004. Another report informs 
that only 59,000 Japan students studied abroad in 2009, down from 82,000 recorded 
ﬁve years ago. (University World News). Global Voices (5 July 2010) reported that 
[d]espite the increasing number of people studying abroad via study abroad pro-
grams, the overall rate of Japanese college students studying abroad seems to be 
decreasing.
What is the cause of this remarkable decline? Obviously, the answer is not simple 
and straight forward and the argument is out of the scope and interest of the article. 
Interested readers could have a look at the perspectives outlined in the Global voice.
Here, I will try to argue based on my own understanding as a teacher, and an 
active worker of these programs as a part of my job responsibilities and my own 
knowledge and experience. I believe the main reason seems to be the lack of the 
6students’ basic spoken English skills, and more importantly the interests of program 
developers to help students to develop these skills before visiting abroad especially 
when the students pay a handsome amount of money to attend a university’s over-
seas program.
Similar remarks have also been given by the students who visited abroad. [There 
are many people who waste time and money on language schools and ESL classes, 
probably because they didn’t study enough initially at school. Basically, interna-
tional students that lack English skills are duped into paying an inordinate amount of 
money to take ESL and community college classes.] Global Voices (5 July 2010).
As far as I know there has not been any training or education for the students 
regarding English. Some travel agencies have developed their own English booklet 
for the students to use during their stay. It is worth to mention here that if a student 
visits abroad, in most of the cases ﬁrst time in life for study abroad without any for-
mal training or any guidelines prior to leaving, he/she is likely to encounter some or 
all of the situations outlined as follows. Being quiet most of the time; speaking with 
classmates in Japanese; staying alone and feeling boredom; avoiding communicat-
ing during home stay; in home, staying most of the time in the room, and meeting 
the home stay family members only at necessary times such as during meals, taking 
baths or getting sick; spending more time on shopping and entertainment activities 
within and outside the university campus; lastly, staying abroad without any speciﬁc 
motivation and just for the purpose of self-entertainment.
Surprisingly, once the students return Japan after completing their study abroad 
program, they seem to be highly satisﬁed with their home stay programs as almost 
all of them would like to visit abroad if they have such an opportunity again, and 
many of them actually visit. However, another surprising thing is that almost none of 
them are interested to study English again while back to Japan. Neither, does univer-
sity organize any courses where students can attend on their return. Resultantly, the 
entire study program along with the money and time became a waste.
An Incline of Study Abroad Students Worldwide
It is interesting to note that China seems to be country that sends more students 
abroad than any other country in the world, followed by India and South Korea, 
respectively. Latin American countries are also working to send more students 
overseas. Furthermore, the international Organisation for Economic Co-operation 
7留学プログラムに関する簡素化したカリキュラム案とその方法■
and Development informs that the number of international students worldwide rose 
from 0.8 million in 1975 to 3.7 million in 2009. In addition, Unesco’s Institute for 
Statistics ﬁnds that the number is increasing by about 12% each year. (Travel).
I am certain, these countries would have well-established programs for their 
study-abroad students prior to their proceeding abroad which not only practically 
help them organize their self-study plans, the initial training motivate them before 
and after the completion of the study as well, for instance, for getting better jobs 
abroad or back in home countries on their return. These programs may comprise (i) 
basic training as regards English; (ii) information that may help them during their 
stay abroad both within and outside the campus, (iii) competitive exams in home 
countries; and (iv) additional English-related programs in order to continue their 
studies further and/or educate or train new students. The beneﬁts of studying abroad 
are felt both by individuals and entire nations. International students in the US, for 
instance, contribute approximately $20 billion to the US economy each year. Plus, 
countries that encourage their students to study abroad usually do so with the hope 
that they will return and give back to their home economies. (Travel)
General Objectives
On the contrary, study abroad programs at Japanese institutions may demotivate 
Japanese students in that they are not carefully planned, and mainly depend on the 
traveling agencies suggestions and advice, which certainly may not be academic. As 
mentioned above, they lack in initial language training programs as well, crucial to 
use the experience gained in these programs during their study abroad that in fact are 
necessary to gain conﬁdence. The situation can be well understood and need special 
care as commented by a Japanese studying abroad as follows. ‘最低限の英語が出
来ないと、留学してもお金と時間の無駄になるので、個人的に留学は考え
直した方がいいと思う。Without minimal English skills, a lot of time and money 
goes to waste, and I recommend careful consideration about studying abroad.’ 
(Global Voices.)
In the light of the preceding arguments, the overall objective of this study is to 
develop an initial language program that may help university students during a study 
abroad program.
8Preliminary Concept
The basic idea to develop a course for the students visiting abroad for a month 
study and home stay originally came from a request from the Foreign Exchange De-
partment (kokusai koryu-ka) of my employer several years ago when a group of 40 
-45 students was scheduled to go to Canada, study and have a home stay. This Prep 
English Program was a requirement for the students to attend and was a part of the 
entire study abroad program in that the students get a certain number of credits after 
the completion of the program. Total 3-4 lessons of 90-minute had been given to stu-
dents. The booklet (Tofuku and Shaikh, 1997) was used during the lessons. Besides, 
the students had to memorize and practice some basic Communication Prompts to 
employ at the time of communication breakdown such as I beg your pardon?, What 
do you mean?, I’m sorry I don’t understand, Would you please speak slowly?. 
Moreover, some basic information as regards home stay rules, manners, dos and 
don’ts were given. The prep-English program was updated every year on the basis of 
the course participants’ feedback comments about the effectiveness of the Program.
Data Collection
This experience showed me a way to update the program further by doing a 
systematic study before designing a curriculum for the students who visit abroad 
through a short program. I prepared a questionnaire consisting of expressions/ lan-
guage to be needed from Tofuku & Shaikh (1997), by adding some additional ones 
from other related materials (Church & Moss, 1994) where the focus is specially on 
‘How to Survive in the U.S.A.: English for travelers and newcomers. The question-
naire was then used to gather the data comprising the most essential / frequently 
used expressions, from students visiting Australia in a 3-month study abroad pro-
gram. The program was used to be called Kokusai Hishou Course, and subsequently 
Tanki Business Ryugaku Course continued for approximately ﬁve years. In addition, 
I personally used to meet and interview the students to get additional information 
relating to other aspects, necessities, and domain of communication. Some of them 
relate to the difﬁculties in (i) spoken English in situation such as home stay, school, 
and town, (ii) cultural differences, and (iii) classroom and campus study and life.
Another method, used to ﬁgure out the difﬁculties involved in real-life communi-
cation, was to give students an assignment. The assignment consists of situations of 
the type as follows: (1) Listen to two women talking. What were they talking about.; 
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(2) Call from your room, and tell about your room trouble –shower isn’t working.; 
(3) Showing your boarding pass, ask the ﬂight attendant where your seat is.; Call the 
ﬂight attendant and ask how the weather is in Cairns.; (4) Showing a map, ask some-
one where you are now. After the completion of the assignment, students discussed 
about their experiences in that what situations/s was hard to complete, whether it re-
lated to the difﬁculties as regard place (e.g. 02), speakers’ speaking speed (e.g. 01). 
What was hard to initiate? (02-04) How hard to ﬁnd a person (05). The information 
was used to select the expressions, and designing listening and speaking activities.
Class Observations
To form a clear idea of the classes where our students study while abroad, I per-
sonally visited several classes mainly comprising Japanese students, for instance, 
in Canada (1-month course) and Australia (3-month course), and Australia a basic-
level international class where approximately 60% students were from Japan. All of 
the Japanese students, speciﬁcally in the international class, had never asked a single 
questions, or even showed a sign by raising hand during the entire class hour. On the 
other hand, other students from Korea, Brazil, China, Thailand and other countries, 
where English has been taught like the one in Japan through bilingual approach, 
were the focus of communication with the teacher. This gave me an impression that 
either students were shy, afraid of making mistakes, hesitated or they simply didn’t 
know how to deal when they didn’t understand in the class, or what to ask to the 
teacher and when. I assume, a Japanese student, aiming to study at an international 
class, would have spent a considerable time studying English prior to attend an over-
seas international class.
As for the classes where all the students were Japanese and know each other 
well, the difﬁculties and class atmosphere were different in that the students among 
themselves spoke in Japanese, but with the teacher communicate (if were asked) in 
English. Most of them didn’t know what to say when the contents are not under-
stood, how to initiate, what to say or how to ask the meaning or the pronunciation of 
an unfamiliar word/phrase/expression since they directed myself instead of the class 
teacher. Some teachers spoke pretty fast, and I am sure none of the students grasped 
the meaning, however, no one tried to inform this to the teacher. I assume since they 
were not equipped with and trained through such simple expressions, they could 
not survive even in such simple situations. The textbooks/handouts had a number of 
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unfamiliar words, far different from the ones students studied in their English classes 
back home. Obviously, students were unable to understand.
Home Stay Family Observation
In addition to the information and data gathered above, I observed a host family, 
and discussed about the language, cultural and other difﬁculties Japanese student 
have during their home stay. They are brieﬂy outlined as follows: (1) Overall, stu-
dents enjoy their home stay without any major problems, however, often students 
prefer staying in their private rooms, and meet the family members merely during 
meal hours or if they have any questions, for instance, relating to shower, or their 
rooms. This may mean, students avoid interacting with the host family. It may fur-
ther relate to their language proﬁciencies. For example, most of the host families 
speak naturally- especially young members and children- at least few days after stu-
dents began their home stay life. The language spoken as such places would be much 
harder to grasp, and that would one of the reasons for the students to stay at their 
rooms. This obviously destroys the purpose of having a home stay on the part of the 
students. (2) Japanese students in general hesitate to initiate and ask the host mother 
at time of difﬁculties. However, since students are a part of new family, they will 
be expected to initiate by putting inquires. (3) Students encounter unfamiliar words 
and expressions in their everyday life including words related to food, house, family, 
visitors, names of people, stations, streets, bus stops, shopping malls and centers. 
This all comprised a huge vocabulary to which the students are generally unfamiliar.
Research Questions
Based on the information and reasons outlined above, there is an urgent demand 
of focusing on a curriculum of English related to study abroad. In this regard, the 
objectives of this article are (1) to look for ways for developing an ESP curriculum 
related to study abroad English, (2) practically implement it to the classroom and (3) 
examine whether it would be helpful for its learners. The speciﬁc research question 
addressed is the following. Will the ESP curriculum for study abroad English help 
students?
It is worth to mention here that the English for study abroad seems to relate to 
General English, however, since the domain of language being used abroad is spe-
ciﬁc, we consider it to be a part of ESP. Moreover, some of the parts of the ESP 
11
留学プログラムに関する簡素化したカリキュラム案とその方法■
curriculum, relating to medical secretary English reported previously will be adapted 
in this article as suggested in the ‘Implications: . . . all parts of the curriculum espe-
cially methodology, syllabus, and materials can be used with a minor modiﬁcation; 
and other projects such as natural speed listening and associated survival English 
prompts can be used in the present forms. Nevertheless, what differs mainly is the 
speciﬁc medical terms and vocabulary.’ (Farooq 2011: 70)
The ESP curriculum for Study Abroad English
The information reported previously in developing an ESP curriculum: English for 
Medical Clinics (Farooq, 2011), and (Appendix 1) will be adapted below.
Need Analysis
The term ‘curriculum’ used here comprises (1) Need Analysis, (2) Syllabus, (3) 
Materials Design, and (4) Methodology. In view of the model described previously, 
the methodology further relates to the term ‘project’ which is the same as a ‘class-
room activity’.
Background
The curriculum, required for students belonging to Human Care department, year 
1-2 of Nagoya University of Arts and Science (NUAS), was taught in 4 lessons each 
of 90-minute long. There were two groups, each of about 15-20 female and male 
students. The course, named as Prep English, was expected them to study the basic 
and speciﬁc English which they can employ abroad.
Target Needs
The students needed the language to use abroad mainly at situations relating (i) 
home stay, (ii) classroom communication, (iii) town, and other places such as wel-
fare centers, hospitals, kindergartens. Speciﬁcally their English was related to (i) 
face- to-face encounters with host family members, students at the university, local 
people in town, and with the teacher and classmates in classes; (ii) natural speed 
English spoken by local people, and (iii) Communication with elderly people at 
welfare centers, and children at kindergartens. The students were expected to use 
language both with native and non-native speakers of English who are likely to com-
municate with a variety of accents, depending on their countries. Therefore, the key 
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factor for them was to grasp what was said rather than to speak out.
Learning Needs
The course was required, and a part of their study abroad program. The students 
were at a basic level of English proﬁciency, and have studied English for 6 years 
before entering the university. A majority of the students had also attended other 
courses of general spoken English for 2 semesters. Students were assumed to be shy, 
hesitant to initiate, but willing to learn if the class was interesting. The course was 
conducted in a specially designed classroom of enough space for performing various 
activities.
Syllabus
Based on the information above through the ‘need analysis’, the following con-
tents were selected to teach during the 4 lessons.
01. The most important skill was not speaking, but to improve listening. Therefore, 
it was decided to have students understand natural speed English and try to 
initiate in communication since their study abroad require them to communicate 
at homes, and at open public places.
02. Students were expected to be taught as a basic step the Survival English 
Prompts in order to employ with strangers at the time of communication break-
down. Common examples may include ‘Pardon me?’ ‘Would you please say 
that again / more slowly?’ ‘I’m sorry, I don’t understand. ‘What do you mean?
03. Using the prompts in (02), students were prepared to respond to natural speed 
questions ranging from simple/short to more complicated and longer with au-
thentic vocabulary.
04. Learning how to pronounce unfamiliar words. This is the most crucial part of 
the course syllabus as most of the Japanese students can hardly pronounce or 
initiate to pronounce the unfamiliar words.
05. Understanding host family information comprising family members’ names, 
relationships, occupations, hobbies and leisure activities as they were, surpris-
ingly, extremely hard for them to correctly grasp.
06. Mastering traveling & home stay English to use in real-life situations.
07. The media of the course was decided as English and Japanese partly because 
the students were at a basic level. All efforts have been made to have the stu-
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dents realize that the course is important to understand and master its contents.
08. Lastly, the class level was intentionally made a little above the learners’ learn-
ing level in order to take place the learning in accordance with Krashen (1982) 
theory, but at the same time amusing in order to get students’ willingness to 
study.
Materials Design
Input
In view of the ‘Expanded Materials Model 1, the following section outlines the 
main projects or classroom activities by indicating mainly the role of language focus 
and/or the content focus. In designing our own class materials, the texts based on 
the Need Analysis (as INPUT, see the model) we employed the following criteria 
(adapted by Huchinson and Waters, 1995: 121, Appendix 1): (1) It should be a natu-
rally occurring and authentic piece of communication which is likely to be modiﬁed 
or rewrite to use in the classroom actively. Moreover, it is preferable to be used in 
Japan; (2) be suited to learners’ level, needs and interests; and (3) generally useful, 
and practical for classroom activities.
A Materials Design Model: Sample Material
The expanded model can be used for materials of a length of an activity or proj-
ect which normally takes two 90-minute lessons to cover all the stages. Below is a 
sample project to give a general idea on which all of the materials’ design is based 
on, and how the model works in practice in one of our classroom materials (See Ap-
pendix 2: Material Sample 1).
Project: With the use of the expressions (language) in the Materials Sample1, inter-
act as in real-life communication.
Starter: The initial phase requires students to listen to expressions, verbally directed 
by the teacher at a normal speed, and say words/phrase as they were heard. It follows 
by ﬁnding students the place where the particular expression could most possibly 
be used. For instance, ‘Excuse me. Could I have a post card?’ (Material Sample 1: 
15). Students here get cues from the words such as post card (technically a signal /
content word) to guess the place of conversation as post ofﬁce. In another example, 
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such as ‘Could I invite my classmates this Saturday?’ (Material Sample 1: 21). The 
later example is little hard for the students to ﬁnd the place of conversation, however, 
invite, classmates, and Saturday indicate the meaning that the places would most 
possibly be ‘home stay’. The practice here informs students to create a context of 
knowledge for understanding the input. It will also increase their interest in the proj-
ect, and the required expressions in English which will further help them understand 
and remember the target language.
Language: Students, individually and in turn ﬁrst quickly memorize an expression 
randomly from the Material Sample (01- 40), then look up and say the expression 
loudly to the teacher; and then the teacher repeats after the student at a natural speed 
so that students can notice a difference between 2 versions of the same expression. 
The contrast is expected to notice them the correct pronunciation, intonation and the 
speed. Then, the same practice continues in pairs of students at a limited time, in that 
one student says an expression and the other repeats after her/him without looking 
at the expression to notice the difference of learning through eyes and ears. It may 
help them to focus on listening. After that, the students change roles and continue, 
Although the students work on the language, they naturally think of its meanings 
using their background knowledge and real-life experience.
Content: Students use their knowledge and abilities reviewed or developed in the 
‘starter’ to understand the meanings of all the language expressions in order to com-
plete the task.
Task: Students are now fully prepared to begin the task in that they have remem-
bered all the expressions, and can say verbally. At this stage, the teacher moves 
around and students initiates and speaks out an expression in such a way that she/
he is interacting in real life. The ﬁnal phase of the project will be to have students 
individually talk with the teacher by imaging the real-life situation as a simulation 
project by using real objects (passport), place (counter) and in front of audience 
(classmates).
Methodology
Project 4: Practicing English for study and home stay abroad
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Details for the Project 1: Getting familiar with the Survival English Prompts; 
Project 2: Getting familiar with Natural Speed Listening; and Project 3: Pronounc-
ing unfamiliar words/ phrases are outlined in Farooq (2011). As regards Project 
4, focusing on language and content, students in pairs and small groups work on 
similar to the one given above (see Material Sample 1). Based on the contents in 
the syllabus various kinds of methodologies are used ranging from information gap 
through role-play / classroom dramas. Once the students go through the language 
and contents written in the ‘input’, they are required to practice with the teacher in 
natural speed English in the way it may occur in the town / classroom/ home stay 
situations. In doing so, the role of the student is always a tourist, and the roles of the 
teacher are several: stranger, clerk, sales person, waiter/waitress, host family mem-
ber, policeman, or class teacher. All situations in Material Sample 1 (01-40) relate 
places abroad where students as tourists are interacting with some local persons.
Discussion
The objective of the study was to develop an ESP curriculum with speciﬁc empha-
sis on English for study abroad. It began with the research question ‘Will the ESP 
curriculum for study abroad English help students?’ The question can be answered 
in afﬁrmative based on the discussion as below in the light of theories of learning, 
and feedback comments from the course participants.
A Valuable Learning Environment
The designed materials and activities have been made to create an enjoyable 
and friendly learning atmosphere in order to attract students’ attention that were 
conﬁrmed through (i) the students’ feedback comments; (ii) Hutchinson and Waters 
(1995: 141) that “[t]he most relevant materials, the most academically respectable 
theories are as nothing compared to the rich learning environment of an enjoyable 
experience. This is an aspect of pedagogy that is taken as granted with children but is 
too often forgotten with adults. It doesn’t matter how relevant a lesson may appear to 
be, if it bores the learners it is a bad lesson.”; and (iii) Willis (2001) a feeling of suc-
cess and satisfaction and hence sustains motivation. Discussion relating to Natural 
Speed Listening along with the usage of Survival English Prompts, and Unfamiliar 
Words’ Pronunciation are outlined in Farooq (2011: 67-68), and Farooq (2013: 39-
40).
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English for Study Abroad and Home stay
Based on a Framework reported by Farooq (2012) and Appendix 1, this section 
will argue that the project 4 may help students communicate in real situations out-
side a classroom.
Project Design
The expressions and phrases (see Appendix 2: Material Sample 1) are carefully 
designed in that they are simpliﬁed, polite, and repetition of the same expression. 
For instance, the expression ‘01: Excuse me, I can’t ﬁnd my seat. Can you help 
me?’ is simple in that it does not place any load on the user, and politeness can be 
seen in ‘can you help me?’, and it can be easily utilized in other situation as well 
(e.g. 14: Lost and Found). Same is the case with ‘03: Excuse me, I’d like to change 
10,000 yen into dollars, 19, 32, 24, and 40’: 05: Could I have a ﬁsh burger, coke, 
and French fries?,06, 09, 11, . . .39); and ‘23: Hello, I’m lost. Could you tell me  
which station I get off?, 24, 38.’ It implicitly introduces students the method of 
rephrasing an expression since it makes them easier to switch from ‘Could I have 
a ﬁsh burger, coke, and French fries?’ to ‘I’d like to have a ﬁsh burger, coke, and 
French fries.’ Similarly, 10: Excuse me , how can I use  this washing machine? Can 
be a rephrasing for 38: Excuse me, could you tell me how to use this phone card? 
Lastly, almost all the 40 expressions can be easily utilized by remembering/ focusing 
on Can you help me, could I have, I’d like to, Could you take, How can I use, Could 
you tell me. It is worth to mention here that if our students get a hold on certain and 
speciﬁc number of expressions as is the case in this study, it would be much easier 
for them to use in real-life interaction, and hence, in turn, motivate and give them 
conﬁdence since ‘Success and satisfaction are key factors in sustaining motivation’ 
(Willis, J. (2001:14).
Target Input Comprehension
Japanese students in general understand activities or their contents through an 
explanation by the teacher or themselves using dictionaries. Through such proce-
dures, students work on the receptive information to grasp the meaning, they do not 
interact (in their mind or with people in face to face interactions) or check by other 
means. In other words, they do not show students other ways to conﬁrm and ensure 
that they could fully understand the input. However, in the current project, students 
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use a different method to ﬁgure out the input. At the initial stage, students guess the 
place of conversation by hearing an expression through some sort of content words. 
If a student, after hearing the expression ‘09: I’ve got a bad headache. Could I have 
some medicine?’ tells the place as the Drug Store is certainly using an interactive 
approach (in his/her mind): from the words headache and medicine guessing the 
right place and with conﬁdence. In other words, students in this project compare 
their guesses with the real answers and notice a contrast or similarity. Same is the 
case when students say an expression and then repeated by the teacher, they notice a 
contrast. Ellis (1997: 119-123, 162), emphasizing the signiﬁcance of input states that 
the acquisition may be facilitated by teaching explicit knowledge through Conscious 
Raising (CR) tasks assisted by the operations of noticing and comparing, which are 
considered necessary for acquisition to take place,
Attractive Force
Theoretically, the Attractive Force is an element which is employed in the activity, 
and has the advantage of attracting both the questioner and the answerer naturally 
as it involves human emotions, expectations, desires, intimacy, understanding, and 
friendship. In the project 4 the students have a strong desire (i.e. attractive force) 
to communicate since they know that they are going to meet such situations soon, 
and they must master them. Additionally, students can use three types of cards 
with each of its own attractive learning style, and carry them while visiting abroad. 
It is interesting to point out here that Sample 2B-case and 2C- iphone, ipad, ipod 
serve an easy and simplified way to have students learn counciously, where as 
Sample 3 offers them a way of learing uncounciously while playing in groups 
(See Appendix 2).
Expectations: (Practically all the expressions), 01: Excuse me. I can’t find my 
seat. Can you help me?; Human Emotions: 09: I’ve got a bad headache. Could I 
use some medicine.; Desires:(Practically all the expressions) 19: I’d like to call my 
home. Could I use the telephone.; Intimacy: 22: Here is small gift from my home 
and 21: Could I invite my class mates this Saturday.; Worries: 14. Excuse me. I 
lost my passport. Can you help me?. Another attractive force is the use of Survival 
English Prompts between the questioner and the answerer. For instance, imagine 
the conversation below in the absence of the prompts (italics). Will it be possible to 
understand the conversation without using the prompts? Additionally, will it be pos-
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sible to understand the conversation if the speaking speed of the speaker ‘B’ is slow/
un-natural? (see Farooq 2005)
A: Excuse me. I’d like to change 10,000 yen into dollars.
B: Okay. How would you like?
A: Pardon me?
B: How would you like your change?
A: What do you mean?
B: Would you like all small bills? We have bills of 5$, 10$, 20$, 20$, and 100$.
A: Oh, I see. 5$, 10$, 20%, and coins, please.
Hence an attractive force makes a conversation more natural, meaningful and 
motivated, and leads to develop students’ conﬁdence.
Ultimate Achievements
Let’s see how the activity helps students learn the language in the light of lan-
guage learning theories. The project 4 comprised referential questions i.e. the 
responses are unknown to the questioners. Referential questions promote greater 
learner productivity (Chaudron 1993: 127, Farooq 2001:222-225, Farooq 2005: 33-
34) by involving efforts of both teacher and the learners (Thornbury 1996: 279-280); 
learners respond to this type with signiﬁcantly longer and more complex utterances 
(Brock 1986 cited in Chaudron 1993: 173); and could be regarded as successful 
classroom second language acquisition (Nunan 1989: 47). On the other hand, the 
activity is so designed that it is authentic in nature, attracts the learners through its 
outcome, proceeds as a game-like situation, and has done in pairs, groups, and whole 
class setting. In this regard, according to (Ellis 1997: 120, 162), and O’Sullivan 
(1994: 91) a learner may work productively if she feels that the learning material 
is attractive (see Material Sample 3) in that it surprises the learner, authentic in the 
form of ‘simpliﬁed’ text (see Material Sample 2), processed in a game-like situation 
within groups. Lastly, it is worth to point out here that in terms of Willis, J. (1995) 
inner and outer structures, the activity occupying the outer structure, can be argued 
to provide students motivation to listen to the real language which was also seen in 
students’ feedback commented as discussed in the next section.
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Progress Assurance
Unless students by themselves do not realize or notice their progress, it is hard 
to argue that they really achieved progress. If it is not the case, it may hinder their 
conﬁdence to grow. The following discussion may offer a rationale or justiﬁcation 
for the validity of the designed curriculum and an assurance of students’ progress 
in the light of feedback comments (Appendix 2: Material Sample 4) by the study-
abroad participants. A careful analysis of the feedback manifests that surprisingly 
all participants (100%) felt progress by the curriculum, contents, methodologies 
and information provided before proceeding abroad for study. For instance, see the 
comment B: If I hadn’t taken this class, I am sure I would have grasped nothing in 
Australia. On the other hand, P: I could even understand difﬁcult vocabulary, and 
English spoken in TV programs.
Besides an assurance of progress, the comments show several other advantages 
on the parts of the students. Conﬁdence: A: In the class I have not only noticed the 
importance of English, but also I came to know how enjoyable is learning which 
resultantly gave me conﬁdence in speaking. Also see comments J and L. Motivation: 
P: I was poor in English, but the class experience made me enjoy it. Also, see A 
and H. Initiation: A: Cards (Appendix 2: Material Sample 2B) given by the teacher 
was so helpful for me that I could even initiate conversation. See more comments 
E, O, and Q. Materials’ Practicality & Usefulness: B: As we had a lot of practice of 
expressions in the class I could easily survive in everyday life communication. D: 
From now I’d like to keep and use them. Also see similar comments A, G, O, and Q. 
C: The knowledge and practice of natural speed of English in the class helped me a 
lot to use in real communication with the help of survival English prompts. For more 
similar comments see D, E, F, G, and I.
To generalize the progress assurance, it is worth to inform here that the feedback 
comments outlined in Material Sample 4 is not the opinion of just one single class, 
absolutely similar positive comments have been given by the participants in all such 
classes I have taught for the past 20 years for the NUAS (i) School of Human Care 
and (ii) School Nutritional Sciences; NUASJC (iii) Global English Model (previ-
ously British and American Studies), and (iv) non-English major students’ Pre-
Study-abroad classes. However, the space does not allow to outline all that feedback 
data in this article.
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Conclusion
The article informed a curriculum related to English for students prior to their 
study abroad on a 3-4 week program, employing a theoretical model of ESP ma-
terials’ design. First, a need analysis was conducted to decide the contents of a 
syllabus which was then used to develop materials and class projects, following the 
instructions given in the model, speciﬁcally about Getting familiar with the Survival 
English Prompts; and Natural Speed Listening; Pronouncing unfamiliar words; and 
Practicing English for study and home stay abroad. Lastly, the effectiveness of the 
curriculum is argued based on the ELT theories, and feedback by the students.
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Appendix 1: Theoretical Models
starter
INPUT
project
LANGUAGECONTENT
TASK
Student’s own 
knowledge and 
abilities
additional 
input
Fig 1: A Goal Oriented Framework for Educating EFL students.
Adopted from Farooq (2012: 30)
Figure 1: An expanded materials model
Adopted from Hutchinson and Waters (1995: 118)
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Appendix 2: Material Samples and Feedback Comments
Material Sample 2A Sample 2B Sample 2C Material Sample 3
＊
* can serve an easy and simpliﬁed way to have students learn uncounciously while 
playing in groups.
Sample 4
